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1. Colonialism in South and Southeast Asia and Oceania—late 18th 
to the mid 19th century
This section focuses on the impact of European and American imperialism and colonialism upon the 
indigenous societies and political systems of the region up to and including the Great Revolt (Indian Mutiny) 
of 1857. It analyses the causes, nature and effects of the different colonial systems, exploring both similarities 
and differences between them. It compares and contrasts the responses of the colonized peoples and their 
rulers to the colonizers. This section also focuses on the settlement colonies established in Australia and 
New Zealand.

•	 The political structure and the effects of the British colonial system in Australia, New Zealand and the 
Pacific

•	 The political structure and the effects of the British colonial system in South Asia; the rule of the British 
East India company

•	 The political structure and the economic, social and cultural effects of the Dutch colonial system in 
Indonesia

•	 The political structure and the economic, social and cultural effects of the French colonial system in 
Indo-China

•	 The political structure and the economic, social and cultural effects of the Spanish colonial system in 
the Philippines

•	 Great Revolt (Indian Mutiny) of 1857: causes, course and consequences

•	 Revolts and opposition to colonial rule in Southeast Asia

2. Traditional East Asian societies—late 18th to the mid 19th century
This section focuses on imperial China and Japan as they responded to the challenges posed by the arrival of 
the Western powers and their demands for trade, diplomatic representation and the rights of their citizens. 
Western intrusion coincided with domestic social and economic changes that were challenging the status 
quo and placing the existing regimes under strain.

•	 Imperial rule; Confucianism and challenges to traditional society under the Qing (Ch’ing) Dynasty

•	 The Chinese tribute system and Western trade missions

•	 Gunboat diplomacy: the First and Second Opium Wars; the unequal treaties

•	 Taiping (Taip’ing) Rebellion: causes and consequences

•	 Tokugawa Shogunate’s rule in Japan and challenges to it

•	 Tokugawa economic and social structure; social changes and discontent

•	 Commodore Perry’s expedition and the crisis of the Bakumatsu period, 1853‑1868
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3. Developing identities—mid 19th to early 20th century
This section examines the responses of the colonized states and peoples of the region to colonial rule, the 
emergence of nationalist movements and the struggle for independence. Similarities may be observed 
underlying the different national identities, though subject to the different natures of the colonial societies 
and the different and changing policies of the colonial powers. The settlement colonies of Australia and 
New Zealand, themselves varied in their origins, revealed certain similarities with more directly governed 
colonies in Asia and Southeast Asia as they acquired a separate national identity and gained independence.

•	 Government of India Act 1858, the partition of Bengal 1905, the Morley-Minto reforms of 1909 and 
their impact on the political organizations in British India

•	 Development of constitutional groups: Indian National Congress and the All India Muslim League

•	 Growth of modern nationalism: Indonesia (Dutch East Indies), Vietnam, Cambodia, Laos (French  
Indo-China)

•	 Siamese monarchy: Rama IV (Mongkut), Rama V (Chulalongkorn); independence and nationalism

•	 Burmese monarchy: Kings Mindon and Thibaw; loss of independence and rise of modern nationalism

•	 Philippines and the United States: Rizal, Bonifacio, Aguinaldo

•	 Growth of national identity: Australia or New Zealand

4. Early modernization and imperial decline in East Asia—mid 19th 
to the early 20th century
This section focuses on developments in China and Japan up to the early 20th century. It examines the largely 
unsuccessful attempts at modernization and reform in China. The conservative and popular opposition to 
change was demonstrated by the failures of the Self-Strengthening Movement and the Hundred Days 
Reform and by the violence of the Boxer Rebellion. In contrast, Japan modernized rapidly and successfully 
during this period to emerge as a country that challenged the power of the Western nations in Asia.

•	 Tongzhi (T’ung-chih) Restoration and Self-Strengthening Movement (1861‑94)

•	 Impact of defeat in the Sino–Japanese War (1894‑5); Guangxu (Kuang-hsu) and the Hundred Days 
Reform (1898)

•	 Boxer Rebellion (1900‑01); the late Qing (Ch’ing) reforms

•	 Sun Yixian (Sun Yat-sen) and the 1911 “Double Ten” Nationalist Revolution

•	 Meiji Restoration (1868) in Japan; the 1889 Constitution

•	 Social, cultural and economic developments in Meiji Japan

•	 Commitment to military power; victory in the Sino–Japanese War (1894‑5) and in the Russo–Japanese 
War (1904‑5)

•	 Korean isolation: opening (1876); rebellions; annexation (1910)

5. Impact of the World Wars on South and Southeast Asia to the mid 
20th century
This section relates to the changes produced in South and Southeast Asia by the First and Second World 
Wars. Both regions were under European rule and were affected by the colonial powers’ involvement. 
Colonial subjects fought in the wars or were employed as non-combatants. Many thousands witnessed 
the war in Europe in 1914‑1918, became disillusioned with European civilization and rejected European 
claims to moral superiority. Many were politicized and some attracted to Communism by the success of the 
Russian Revolution. President Woodrow Wilson’s Fourteen Points, particularly the one asserting the right 
of self-determination, were applied to their own subject status. Some concessions were wrung from the 
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colonial powers in the interwar period. The Second World War impinged directly on the region: the defeat 
of the colonial powers by Japan lowered their prestige further and provided opportunities for nationalists 
to assert their claims.

•	 Government of India Acts 1919 and 1935 and the response of nationalists

•	 Gandhi, Nehru and Indian nationalism: non-cooperation, civil disobedience and Quit India

•	 Jinnah: the growth of Muslim separatism

•	 Factors contributing to independence and partition of the South Asian subcontinent: 
1947 Independence Act and its effects in India and Pakistan; Sri Lanka 1948

•	 Legacy of Japanese occupation in Southeast Asia

•	 Growth of modern nationalism: Indonesia (Dutch East Indies), Vietnam, Cambodia, Laos (French  
Indo-China)

•	 Case study on one country in South or Southeast Asia (other than one already named in this section): 
political, social and economic effects of the First World War and/or the Second World War

6. The Republic of China 1912‑49 and the rise of Communism
This section deals with the tribulations of the early years of the Chinese Republic from 1912 until the 
establishment by Jiang Jieshi (Chiang Kai-shek) of his government at Nanjing (Nanking) in 1928; the conflict 
between the Chinese Communist Party and the Guomindang (Kuomintang) until the Second United Front 
of 1936; the Japanese invasion of Manchuria, beginning what has become known as the Fifteen-Year War 
with Japan (1931‑45); the Sino–Japanese War of 1937‑45; and the civil war between the Guomindang 
(Kuomintang) and the Communists culminating in the victory of the Communists under Mao Zedong (Mao 
Tse-tung) in October 1949. Emphasis should be placed on understanding the complexities of governing 
China, the opposing ideologies of the Nationalists and the Communists and the impact of Japanese 
aggression upon the domestic struggle for power.

•	 The 21 Demands (1915); New Culture Movement; the Treaty of Versailles (1919); the May Fourth 
Movement (1919)

•	 Yuan Shikai (Yuan Shih-k’ai); warlordism; the Northern Expedition; the Jiangsi (Kiangsi) Soviet; the 
Long March (1934‑5)

•	 Guomindang, GMD (Kuomintang, KMT): leadership, ideology and policies

•	 Chinese Communist Party (CCP): leadership, ideology and policies

•	 The First United Front (1924‑7); Second United Front (1936‑45)

•	 The Fifteen-Year War (1931‑45) between China and Japan

•	 Chinese Civil War and the Communist victory (1946‑9)

7. Imperial Japan: empire and aftermath 1912‑1952
This section deals with post-Meiji Japan; the failure to establish a democratic system of parliamentary 
government, the rise of militarism and extreme nationalism leading to aggression in Manchuria and China; 
and the attempt to establish a Japanese Empire in East and Southeast Asia and the Pacific under the guise 
of a Japanese dominated Co-Prosperity Sphere. The focus should be on the failure of democracy and 
the rise of militarism, placed in the context of Japanese cultural traditions, its perception of its economic 
requirements and the effects of the Great Depression of the 1930s, and the international situation.

•	 First World War and the post-war conferences in Paris, Washington and London

•	 Taisho Democracy: the growth of liberal values and the two-party system
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•	 Rise of militarism and the influence of the army in politics

•	 Invasions of Manchuria (1931) and China (1937) and impact on relations with the West

•	 Pearl Harbor and the Pacific war (1941‑5)

•	 Defeat and the US Occupation: political and military changes

•	 Social, economic and cultural reforms under the Occupation 1945‑52

8. Developments in Australia and New Zealand, and in the Pacific 
Islands 1941‑2000
This section focuses on Japan’s expansion into Southeast Asia after December 1941. Japan’s attack on Pearl 
Harbor, also in December 1941, meant that the United States had become involved in the Pacific war. The 
fall of Singapore in February 1942 undermined Australia and New Zealand’s reliance on Britain and they 
subsequently looked to the United States for help to combat the Japanese threat. The defeat of Japan 
altered strategic thinking in Australia and New Zealand, both joining in alliances with the United States and 
both following a strongly anti-Communist line after the Communist success in China. Both countries, but 
particularly Australia, encouraged immigration from the UK, from Europe and, by the 1960s, from Asia. Both 
were active in international organizations and played more independent roles in world affairs, particularly 
in Asia and the Pacific Islands. Ties with Britain weakened and economic links were forged with Japan and, 
later, with the emerging economies of China, Southeast Asia and the Pacific Islands.

•	 Society, culture and the growth of national identity

•	 Immigration to Australia or New Zealand after the war and the effects on society

•	 Curtin, Chifley, Menzies, Whitlam, Hawke/Keating and Howard governments in Australia

•	 Struggle between the Labour party and the National party in New Zealand

•	 Attitudes and policies with regard to aboriginals in Australia and towards the Maori and other 
minorities in New Zealand

•	 Australia and New Zealand: foreign policy and international alignments

•	 Economic policies and realignment including effects of Britain joining the EU; the economic rise of 
Japan, Southeast Asia and China; the emergence of independent Pacific Island states

•	 Cultural developments—impact of European, Asian and American culture and development of 
multicultural societies

9. Developments in South and Southeast Asia from mid 20th century 
to 2000
This section analyses the political developments in the newly independent countries of South and Southeast 
Asia, after the Second World War. A tension developed between attachment to democratic institutions and 
free elections and the desire for strong government to prevent political divisions leading to partition and 
fragmentation, as eventually happened when Bangladesh was created out of East Pakistan. Ethnic and 
religious minorities existed to a greater or lesser extent in all countries of the region and posed a problem 
with regard to developing a sense of national identity and unity. Strong centralized government, often 
with military backing, was seen as a means of imposing a national ideology and maintaining national 
unity. Conversely, there was also the desire to have government ratified by national elections. This tension 
between democracy and centralized government was a common feature in the region.

•	 India: domestic policies and achievements of Nehru, Indira Gandhi, Rajiv Gandhi

•	 Indo-Pakistani relations (including Kashmir); Indian foreign policy (including non-alignment); Sino-
Indian relations
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•	 Pakistan: domestic policies and achievements of Jinnah, Ayub Khan, Zulfikar Bhutto, Zia

•	 Religious issues in India and Pakistan

•	 Social and economic developments in India and Pakistan

•	 Developments in Indo-China: Vietnam 1955‑75, Cambodia (Kampuchea), Laos

•	 Case study of political, social and economic developments of two of the following: the Philippines, 
Malaysia, Singapore, Brunei, Indonesia, Burma, Sri Lanka and Bangladesh

10. China: the regional superpower from mid 20th century to 2000
This section deals with the emergence of China as a world power under the rule of the Chinese Communist 
Party. The process involved great upheavals in China itself as the Communist Party under Chairman Mao 
Zedong (Mao Tse-tung) imposed its rule and Mao’s vision of a socialist state. A more pragmatic regime since 
Mao’s death has overseen the modernization of China’s economy and its emergence as a growing economic 
power within the global economy. Given its size, population and military strength, it had become the 
regional superpower by 2000.

•	 Establishment of the Communist state 1949‑1961; the role of Mao

•	 Transition to socialism; successes and failures in social and economic developments 1949‑61

•	 Great Proletarian Cultural Revolution: causes and effects, political, social and cultural impact

•	 Foreign affairs 1949‑76: Sino-American relations; establishment and breakdown of Sino–Soviet 
relations/conflicts; China as a global power

•	 China after Mao: the struggle for power, “Gang of Four” and leadership of Deng Xiaoping (Teng Hsiao-
p’ing) 1976‑97; political and economic developments; Jiang Zemin (Chiang T’se-min)

•	 China’s impact on the region: relations with other states; Hong Kong and its return to China; economic, 
political and social developments in Nationalist China (Taiwan)

11. Global impact of the region in the second half of the 20th century
This section deals with the role played by the region in the world at large. During this period, Japan 
developed as an economic superpower, while South Korea, Hong Kong, Taiwan, Singapore, Malaysia, 
Thailand and the South Asian subcontinent experienced their own economic miracles in the following 
years. Despite economic problems in the region in the later 1990s, these countries possessed the wealth 
and power to make the region a major driving force in the world economy. As a consequence the social, 
economic, political and cultural changes taking place in the region were also having an impact globally.

With respect to the last three bullets, a case study approach should be adopted, using one country from 
the region as an example. The chosen country should be identified in the introduction to the examination 
answers.

•	 Korean War: causes, course and consequences

•	 Political and economic developments in Japan

•	 Economic miracles in Taiwan and South Korea

•	 Development of Singapore, Hong Kong, Malaysia and Thailand and the South Asian subcontinent

•	 Religion as an influence on regional relations and world affairs

•	 Globalization as an economic, cultural and social force

•	 Pacific Rim and the Pacific Islands: economic and political changes
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12. Social and economic developments 1945‑2000
This section requires a case study of any one country of the region. As can be seen from the following, 
students require a thorough knowledge of the society concerned. Any political references should be made 
within the context of social and economic developments and be relevant to an understanding of them.

This section allows students to develop their investigative and critical skills within the context of a case 
study of one country from the region. The chosen country should be identified in the introduction to the 
examination answers.

•	 Social structure and attitudes: health reforms, welfare state, gender issues, suffrage

•	 Role and impact of religion(s), conflict and tensions

•	 Developments in education, expansion and diversity

•	 Developments in the arts: visual arts, music, theatre, film and literature, media, propaganda, leisure 
and sport

•	 Immigration/emigration: causes and effects; demographic changes; urbanization

•	 Industrial revolution; impact of technology on society; the computer age

HL option 5: Aspects of the history of Europe and 
the Middle East
This option covers major trends in Europe and the Middle East in the period from the mid 18th century to 
the end of the 20th century. Europe and the Middle East are geographically close, and their similarities and 
differences have resulted in periods of cooperation and enmity. Major developments included revolutions; 
the decline of empires and the establishment of nation states; political, social and economic reforms; and the 
emergence of dictatorships and the re-emergence of democracy. Although the focus is on major countries, 
developments in other states can be studied through case studies.

Within the sections there will be, where appropriate, a case study approach in which students will have the 
opportunity to study their own or another national history of the region.

Only people and events named in the guide will be named in the examination questions.

In some bullets, suitable examples are shown in brackets. These examples will not be named in the 
examination questions as any appropriate examples could be used.

Three sections must be selected for in-depth study.

Please note that this option is available only to students who have studied the route 2 SL/HL core 
syllabus.
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1. The French Revolution and Napoleon—mid 18th century to 1815
This section deals with the origins, outbreak, course and results of the French Revolution. It focuses on the 
social, economic, political and intellectual challenges confronting the ancien régime and the stages of the 
revolutionary process during this period, culminating in the rise and rule of Napoleon Bonaparte. The unit 
requires investigation of the impact of the French Revolution, as well as Napoleon’s domestic and foreign 
policies, upon France and its European neighbours.

•	 Crisis of the ancien régime: role of the monarchy especially Louis XVI; intellectual, political, social, 
financial and economic challenges

•	 Stages in, and radicalization of, the revolution: urban and rural revolt; Constitution of 1791; the fate of 
the monarchy; the Terror; Robespierre; Thermidorean Reaction; Directory

•	 Revolutionary wars to promote and defend revolutionary ideals 1792‑96

•	 Rise of Napoleon Bonaparte

•	 Napoleon’s domestic and foreign policies pre- and post-1804; Napoleonic wars

•	 Collapse of the Napoleonic Empire and Bourbon restoration; Congress of Vienna

2. Unification and consolidation of Germany and Italy 1815‑90
This section deals with the emergence and growth of nationalism in the German states and the Italian 
peninsula, and the foundation and consolidation of power in these newly established nation states. It 
requires consideration of the social, economic and political factors involved in the unification process, the 
role of individuals as well as the significance of foreign involvement in that process. The changing balance of 
power after 1870‑71 and relations with existing European Powers should be considered along with the main 
domestic policies and problems of the new states.

•	 Revolutions in Italy and the significance of Rome; Austrian Empire and the German states between 1815 
and 1848

•	 Unification of Italy: growth of power of Piedmont-Sardinia; Mazzini, Cavour and Garibaldi; foreign 
involvement and its effects

•	 The rise of Prussia 1815‑62: political and economic factors including the German Confederation, the 
Zollverein; Prussian–Austrian relations to 1866

•	 Decline of Austrian influence: Crimean War; Italy; Austro–Prussian War 1866; Dual Monarchy of Austria 
Hungary; challenge of nationalism

•	 Bismarck, Prussia and unification: diplomatic, economic, military reorganization; wars of unification; 
1871 Constitution

•	 Comparison of Italian and German unification

•	 Bismarck’s Germany: domestic and foreign policy

3. Ottoman Empire from the early 19th to the early 20th century
This section focuses on developments in the Ottoman Empire both internally and externally. The condition 
of the declining empire meant that there was great interest in the region. It also meant that there was 
demand for change within Turkish and Ottoman lands. This section also focuses on the extent to which the 
Ottoman Empire changed over the course of the 19th and early 20th centuries.

•	 Problems in the early 19th century: Greek War of Independence

•	 Muhammad Ali in Egypt: establishment and maintenance of power; impact; Ottoman and European 
responses
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•	 Attempts at internal modernization: causes, aims and effects of Tanzimat reforms; Abdul Hamid: 
reaction and reform

•	 Crimean War (1854‑6): causes and consequences

•	 The Eastern Question; European challenges and Ottoman responses (mid 19th century to 1913); decline 
of the Ottoman Empire

•	 Lebanon: levels of Ottoman control; communal tensions and Civil War 1860; extent of autonomy 
after 1861

•	 Growth of the Committee of Union and Progress to 1908/09; reforms of the Young Turks; Balkan Wars

4. Western and Northern Europe 1848‑1914
This section covers British history from 1867 to 1914 and France during the Second Empire and Third 
French Republic. This was a period of change and modernization, as well as war, political turmoil and social 
upheavals.

•	 France: 1848 Revolution, Empire and Republic

•	 Napoleon III: domestic and foreign policies

•	 Collapse of Empire; Paris Commune

•	 Third French Republic 1875‑1914: crises and policies; Boulanger; financial problems; Dreyfus; left‑wing 
movements; establishment of a secular state

•	 Britain 1867‑1914: extension of the franchise; social reforms; development of political parties

•	 Disraeli and Gladstone: domestic, including Irish, policies; foreign and imperial policies

•	 Case study of political developments in one Western or Northern European state (suitable examples 
could be Spain, Denmark, Finland, Norway, Portugal, Sweden, Switzerland but all relevant states are 
valid)

5. Imperial Russia, revolutions, emergence of Soviet State 1853‑1924 
This section deals with the decline of imperial power in Tsarist Russia and the emergence of the Soviet State. 
It requires examination and consideration of the social, economic and political factors that inaugurated and 
accelerated the process of decline. Attempts at domestic reform and the extent to which these hastened or 
hindered decline should be studied, together with the impact of war and foreign entanglements.

•	 Alexander II (1855‑81): emancipation of the serfs; military, legal, educational, local government 
reforms; later reaction

•	 Policies of Alexander III (1881‑94) and Nicholas II (1895‑1917): backwardness and attempts at 
modernization; nature of tsardom; growth of opposition movements

•	 Significance of the Russo-Japanese War; 1905 Revolution; Stolypin and the Duma; the impact of the 
First World War (1914‑18) on Russia

•	 1917 Revolutions: February/March Revolution; Provisional Government and Dual Power (Soviets); 
October/November Bolshevik Revolution; Lenin and Trotsky

•	 Lenin’s Russia (1917‑24): consolidation of new Soviet state; Civil War; War Communism; NEP; terror and 
coercion; foreign relations
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6. European diplomacy and the First World War 1870‑1923
This section deals with the longer- and shorter-term origins of the First World War, its course and 
consequences. The breakdown of European diplomacy pre‑1914 and the crises produced in international 
relations should be examined. It covers how the practice of war affected the military and home fronts. The 
section also investigates reasons for the Allied victory/Central Powers’ defeat plus a study of the economic, 
political and territorial effects of the post-war Paris Peace Settlement.

•	 European diplomacy and the changing balance of power after 1870

•	 Aims, methods, continuity and change in German foreign policy to 1914; global colonial rivalry

•	 Relative importance of: the Alliance System; decline of the Ottoman Empire; Austria Hungary and 
Balkan nationalism; arms race; international and diplomatic crises

•	 Effects on civilian population; impact of war on women socially and politically

•	 Factors leading to the defeat of Germany and the other Central Powers (Austria Hungary, Ottoman 
Empire and Bulgaria); strategic errors; economic factors; the entry and role of the United States

•	 Post-war peace treaties and their territorial, political and economic effects on Europe: Versailles 
(St Germain, Trianon, Neuilly, Sèvres/Lausanne)

7. War and change in the Middle East 1914‑49
This section deals with the impact of the First World War upon the Middle East and examines the 
significance of the Arab revolt militarily and politically as well as the effects of Allied diplomacy on the 
region’s development. The unit requires consideration of post-war territorial and political rearrangements 
in the region, whether in the form of mandates or the establishment of independent states, as well as the 
emergence of movements for national regeneration. The question of the Palestine Mandate, including 
British administration and policies and the origins and development of the Arab–Jewish dispute up to 1948, 
is a particular area of focus.

•	 Allied diplomacy and its impact in the Middle East; MacMahon–Hussein Correspondence; Sykes–Picot 
Agreement 1916; Arab Revolt 1916; Balfour Declaration 1917

•	 Paris Peace Settlement: territorial and political impact on the region; the mandate system: British and 
French administration in Iraq, Transjordan, Syria and Lebanon

•	 Establishment and operation of the Palestine Mandate until 1948: economic, social and political 
developments; increased Jewish immigration; agreements/policies: Hope Simpson Report, Peel 
Commission, White Papers

•	 Post-Second World War tensions: UNSCOP; creation of the state of Israel; War of Independence 1948‑9

•	 Atatürk and the Turkish Republic: aims and policies 1919‑38; impact on Turkish society; successes and 
failures

•	 Iran and Reza Khan 1924‑41: establishment and nature of the regime; attempts to modernize; Western 
influences

•	 Saudi Arabia and Ibn Saud 1932‑1949: establishment and nature of the regime; role of religion in the 
state; economic and social policies
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8. Interwar years: conflict and cooperation 1919‑39
This section deals with the period between the two World Wars and the attempts to promote international 
cooperation and collective security. Obstacles to cooperation, such as post-war revisionism, economic crises 
and challenges to democracy and political legitimacy in Italy, Germany and Spain respectively, all require 
examination and consideration. The policies of the right-wing regimes and the responses of democratic 
states are also the focus of this section.

•	 Germany 1919‑33: political, constitutional, economic, financial and social problems

•	 Italy 1919‑39: Mussolini’s domestic and foreign policies

•	 The impact of the Great Depression (case study of its effect on one country in Europe)

•	 Spanish Civil War: background to the outbreak of the Civil War; causes and consequences; foreign 
involvement; reasons for Nationalist victory

•	 Hitler’s domestic and foreign policy (1933‑39)

•	 Search for collective security; appeasement in the interwar years; the failure of international diplomacy; 
the outbreak of war in 1939

9. The Soviet Union and Eastern Europe 1924‑2000
This section deals with the consolidation of the Soviet state from 1924 and the methods applied to ensure 
its survival, growth and expansion inside and outside the borders of the Soviet Union. Bolshevik rule 
under Lenin, the rise and nature of the rule of Stalin, Khrushchev, Brezhnev and the policies and practice 
of Sovietization (post‑1945) in Central and Eastern Europe are areas for examination. East–West relations 
post‑1945 in relation to Soviet aims and leadership should also be considered.

•	 Stalin (1924‑53): power struggle; collectivization and industrialization; Five Year Plans; constitution; 
cult of personality; purges; impact on society; foreign relations to 1941

•	 The Great Patriotic War: breakdown of wartime alliance; Cold War; policies towards Germany: Berlin; 
Eastern European satellite states; Warsaw Pact

•	 Khrushchev (1955‑64): struggle for power after Stalin’s death; destalinization; peaceful coexistence; 
domestic policies: economic and agricultural; foreign relations: Hungary, Berlin, Cuba, China

•	 Brezhnev: domestic and foreign policies

•	 Case study of one Sovietized/satellite state: establishment of Soviet control; the nature of the single-
party state; domestic policies; opposition and dissent (suitable examples could be East Germany, 
Czechoslovakia, Poland but all relevant states are valid)

•	 Transformation of Soviet Union: political developments and change (1982‑2000)

10. The Second World War and post-war Western Europe 1939‑2000
This section deals with the Second World War, post-war recovery and the effects of the Cold War in 
the second half of the 20th century and, in some cases the transition from authoritarian to democratic 
government. It requires examination of the social, political and economic issues facing states and the 
methods used to cope with the challenges, either within individual states or in the move towards a system 
of European integration, in pursuit of mutually acceptable political, economic and foreign policy goals.

•	 Second World War in Europe; Cold War: impact on Germany, NATO and military cooperation

•	 Post-war problems and political and economic recovery in Western Europe: devastation; debt 1945‑9

•	 Establishment and consolidation of the Federal Republic of Germany to German reunification
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•	 Moves towards political and economic integration, cooperation and enlargement post-1945: EEC, EC, 
EU

•	 Spain: Franco’s regime and the transition to, and establishment of, democracy under Juan Carlos

•	 Case study of one Western European state between 1945 and 2000 (excluding Germany and Spain): 
the nature of the government; domestic policies; opposition and dissent

11. Post-war developments in the Middle East 1945‑2000
This section deals with the issues of nationalism, communalism, modernization and westernization in the 
Middle East post-1945. It requires examination of the issues of domestic reforms and the extent to which 
they proved acceptable and/or successful in achieving their aims, as well as consideration of the influence 
of outside interference on developments within the region generally or in specific states. Relationships 
between Arab states and the relationship of Arab states (individually and/or collectively) with Israel following 
the war of 1973 should also be investigated.

•	 Egypt under Nasser, Sadat and Mubarak: nature of the state; political developments; economic and 
social policies

•	 Modernization and Westernization under Mohammad Reza Shah Pahlavi in Iran: impact of Western 
influence; White Revolution; nature of society; 1979 Revolution

•	 Lebanon: civil wars, outside interference and reconstruction; confessional state; economic tensions; 
growth of militias and PLO

•	 Pan-Arabism: the UAR and the search for Arab leadership and unity; short-lived nature of UAR; longer-
term impact on Islamic unity

•	 The Arab world and Israel: uneasy relations and conflicts; attempts at peacemaking; tensions caused 
by consequences of conflict (Occupied Territories, Intifada)

•	 Case study of one Middle Eastern state (excluding Egypt): the nature of the government; domestic 
policies; opposition and dissent (suitable examples could be Iraq, Iran, Saudi Arabia, Syria or any other 
relevant state)

12. Social and economic developments in Europe and the Middle 
East in the 19th or 20th century
This section requires a case study of any one country of the region for a period of approximately fifty 
years. As can be seen from the following, students require a thorough knowledge of the society concerned. 
Any political references should be made within the context of social and economic developments and be 
relevant to an understanding of them.

This section allows students to develop their investigative and critical skills within the context of a case 
study of one country from the region. The chosen country and period of study should be identified in the 
introduction to the examination answers.

•	 Social structure and attitudes: health reforms, welfare state; gender issues; suffrage

•	 Role and impact of religion(s), conflict and tensions

•	 Developments in education; expansion and diversity

•	 Developments in the arts: visual arts, music, theatre, film and literature, media, propaganda, leisure 
and sport

•	 Immigration/emigration: causes and effects; demographic changes; urbanization

•	 Industrial revolution; impact of technology on society; the computer age
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Assessment in the Diploma Programme

Assessment

General
Assessment is an integral part of teaching and learning. The most important aims of assessment in the 
Diploma Programme are that it should support curricular goals and encourage appropriate student 
learning. Both external and internal assessment are used in the Diploma Programme. IB examiners mark 
work produced for external assessment, while work produced for internal assessment is marked by teachers 
and externally moderated by the IB.

There are two types of assessment identified by the IB.

•	 Formative assessment informs both teaching and learning. It is concerned with providing accurate 
and helpful feedback to students and teachers on the kind of learning taking place and the nature of 
students’ strengths and weaknesses in order to help develop students’ understanding and capabilities. 
Formative assessment can also help to improve teaching quality, as it can provide information to 
monitor progress towards meeting the course aims and objectives.

•	 Summative assessment gives an overview of previous learning and is concerned with measuring 
student achievement.

The Diploma Programme primarily focuses on summative assessment designed to record student 
achievement at, or towards the end of, the course of study. However, many of the assessment instruments 
can also be used formatively during the course of teaching and learning, and teachers are encouraged to 
do this. A comprehensive assessment plan is viewed as being integral with teaching, learning and course 
organization. For further information, see the IB Programme standards and practices document.

The approach to assessment used by the IB is criterion-related, not norm-referenced. This approach to 
assessment judges students’ work by their performance in relation to identified levels of attainment, and 
not in relation to the work of other students. For further information on assessment within the Diploma 
Programme please refer to the publication Diploma Programme assessment: Principles and practice.

To support teachers in the planning, delivery and assessment of the Diploma Programme courses a variety 
of resources can be found on the OCC or purchased from the IB store (http://store.ibo.org). Teacher support 
materials, subject reports, internal assessment guidance, grade descriptors, as well as resources from other 
teachers, can be found on the OCC. Specimen and past examination papers as well as markschemes can be 
purchased from the IB store.

Methods of assessment
The IB uses several methods to assess work produced by students.

Assessment criteria
Assessment criteria are used when the assessment task is open-ended. Each criterion concentrates on 
a particular skill that students are expected to demonstrate. An assessment objective describes what 
students should be able to do and assessment criteria describe how well they should be able to do it. Using 
assessment criteria allows discrimination between different answers and encourages a variety of responses. 
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Each criterion comprises a set of hierarchically ordered level descriptors. Each level descriptor is worth one 
or more marks. Each criterion is applied independently using a best-fit model. The maximum marks for each 
criterion may differ according to the criterion’s importance. The marks awarded for each criterion are added 
together to give the total mark for the piece of work.

Markbands
Markbands are a comprehensive statement of expected performance against which responses are judged. 
They represent a single holistic criterion divided into level descriptors. Each level descriptor corresponds 
to a range of marks to differentiate student performance. A best-fit approach is used to ascertain which 
particular mark to use from the possible range for each level descriptor.

Markschemes
This generic term is used to describe analytic markschemes that are prepared for specific examination 
papers. Analytic markschemes are prepared for those examination questions that expect a particular kind 
of response and/or a given final answer from the students. They give detailed instructions to examiners 
on how to break down the total mark for each question for different parts of the response. A markscheme 
may include the content expected in the responses to questions or may be a series of marking notes giving 
guidance on how to apply criteria.
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Assessment outline—SL

Assessment

First examinations 2010

Assessment component Weighting

External assessment (2 hours 30 minutes) 75%

Paper 1 (1 hour) 30%

Route 1: Two prescribed subjects, Route 2: Three prescribed subjects

Four short-answer/structured questions

Assessment objectives: 1–3

(25 marks)

Paper 2 (1 hour 30 minutes) 45%

Routes 1 and 2: Five topics

Two extended-response questions

Assessment objectives 1–4

(40 marks)

Internal assessment
Historical investigation on any area of the syllabus

Approximately 20 hours

Assessment objectives 1–4

(25 marks)

25%
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Assessment outline—HL

Assessment

First examinations 2010

Assessment component Weighting

External assessment (5 hours) 80%

Paper 1 (1 hour) 20%

Route 1: Two prescribed subjects, Route 2: Three prescribed subjects

Four short-answer/structured questions

Assessment objectives: 1–3

(25 marks)

Paper 2 (1 hour 30 minutes) 25%

Routes 1 and 2: Five topics

Two extended-response questions

Assessment objectives 1–4

(40 marks)

Paper 3 (2 hours 30 minutes) 35%

Three extended-response questions

Assessment objectives 1–4

(60 marks)

Internal assessment
Historical investigation on any area of the syllabus

Approximately 20 hours

Assessment objectives 1–4

(25 marks)

20%
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External assessment

Assessment

Two different methods are used to assess students.

•	 Detailed markschemes specific to each examination paper

•	 Markbands

The markbands are published in this guide.

For paper 1, there is an analytic markscheme.

For paper 2, there is an analytic markscheme and markbands.

For paper 3, at HL only, there is an analytic markscheme and markbands.

The markbands are related to the assessment objectives established for the history course and the group 3 
grade descriptors. The markschemes are specific to each examination.

External assessment details—SL

Paper 1
Duration: 1 hour
Weighting: 30%
This examination paper assesses the following objectives.

Question Assessment objective

The first question will test 
understanding of a source in part 
(a) and part (b).

1. 	 Knowledge and understanding

•	 Understand historical sources

The second question will test 
analysis of sources through the 
comparison and contrast of two 
sources.

2. 	 Application and interpretation

•	 Compare and contrast historical sources as evidence

The third question will ask 
students to discuss two sources in 
relation to their origin, purpose, 
value and limitations.

3. 	 Synthesis and evaluation

•	 Evaluate historical sources as evidence

The fourth question will test 
evaluation of sources and 
contextual knowledge.

1. 	 Knowledge and understanding

•	 Demonstrate an understanding of historical context

3. 	 Synthesis and evaluation

•	 Evaluate and synthesize evidence from both historical 
sources and background knowledge
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The structured questions are set on subjects that are prescribed in advance. Students should study one 
prescribed subject in depth from either route 1 or route 2.

The prescribed subjects for the examination sessions 2010‑16 are as follows.

Route 1: History of Europe and the Islamic world
•	 Prescribed subject 1: The origins and rise of Islam c500‑661

•	 Prescribed subject 2: The kingdom of Sicily 1130‑1302

Route 2: 20th century world history
•	 Prescribed subject 1: Peacemaking, peacekeeping—international relations 1918‑36

•	 Prescribed subject 2: The Arab–Israeli conflict 1945‑79

•	 Prescribed subject 3: Communism in crisis 1976‑89

Sources will be primary or a mixture of primary and secondary; they may be written, pictorial or 
diagrammatic. Documentary sources in paper 1 cannot be handled with confidence unless students have 
a strong grasp of the historical context of the prescribed subject. It is therefore essential that students are 
directed towards authoritative secondary sources that will provide them with a strong foundation in the 
prescribed subject.

There will be five sources for each prescribed subject. Some questions will be answered using only evidence 
from one or more of the sources, as indicated. In other questions students will be asked to use their own 
knowledge as well as evidence contained in all the sources.

Students must answer all four questions from one prescribed subject. The maximum mark for this paper 
is 25. The paper is marked using a paper-specific analytic markscheme.

Paper 2
Duration: 1 hour 30 minutes
Weighting: 45%
This examination paper assesses objectives 1‑4. All assessment objectives for the paper are tracked through 
to the markband descriptors. (See “External markbands—SL”. Please note that these markbands are the 
same at HL.)

Students should study two topics from either route 1, or route 2. Both syllabuses consist of five topics.

Route 1: History of Europe and the Islamic world
•	 Topic 1: Dynasties and rulers

•	 Topic 2: Society and economy

•	 Topic 3: Wars and warfare

•	 Topic 4: Intellectual, cultural and artistic developments

•	 Topic 5: Religion and the state

Route 2: 20th century world history
•	 Topic 1: Causes, practices and effects of wars 

•	 Topic 2: Democratic states—challenges and responses

•	 Topic 3: Origins and development of authoritarian and single-party states

•	 Topic 4: Nationalist and independence movements in Africa and Asia and post‑1945 Central and 
Eastern European states

•	 Topic 5: The Cold War
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For route 2 topics, when the word “region” is used in a question it refers to one of the four regional options 
defined by the world map in the introduction to 20th century world history topics. Some comparative 
questions require that examples be drawn from more than one region.

The paper consists of five sections, each covering one topic. There are six extended-response questions on 
each topic. The structure of each section is:

•	 three questions on named people, themes, topics or events that are listed in the syllabus

•	 two open-ended questions

•	 at least one question addressing social, economic or gender issues (in some topics in route 1 the 
majority of questions may fall into this category).

Of these:

•	 at least one question will be set that demands material from two regions in route 2. This will be 
indicated either by named examples or by demanding two unnamed examples

•	 any one of the questions may be a comparative question, or based on a quotation.

When questions of a more general and open-ended nature are also set, students are free to use any relevant 
material to illustrate and support their arguments.

Students must answer two questions, each selected from a different topic. The maximum mark for this 
paper is 40. The paper is marked using generic markbands and a paper-specific analytic markscheme.

External markbands—SL

Markbands for paper 2
Assessment objectives for paper 2 SL/HL are shown in the right-hand column of the markbands chart.

Note: The following elements of the objectives may not always apply to essay answers.

•	 Assessment objective 2: Show awareness of different approaches to, and interpretations of, historical 
issues and events.

•	 Assessment objective 3: Evaluate different approaches to, and interpretations of, historical issues and 
events.

The generic markbands should be read in conjunction with the paper-specific markscheme.
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Marks Level descriptor Assessment objectives and mark range

0 The work does not reach a standard 
described by the descriptors below.

Low mark range:

Assessment objective 1: Knowledge and 
understanding

•	 Recall and select relevant historical 
knowledge

•	 Demonstrate an understanding of 
historical context

•	 Demonstrate an understanding of 
historical processes: cause and effect; 
continuity and change

Assessment objective 4: Use of historical skills

•	 Demonstrate the ability to structure an 
essay answer

1–3 Answers lack understanding of the demands 
of the question or accurate/relevant historical 
knowledge.

Answers show little or no evidence of 
appropriate structure and consist of little 
more than vague, unsupported assertions.

4–5 Answers reveal little understanding of the 
question.

While historical details are present, they 
are largely inaccurate and/or of marginal 
relevance to the task.

There is little or no understanding of 
historical context or historical processes.

While there may be a recognizable essay 
structure, there is minimal focus on the task. 

6–7 Answers indicate some understanding of the 
question.

There is some relevant historical knowledge, 
but it is limited in terms of quantity and 
quality.

There may be some attempt to place events 
in their historical context. Understanding of 
historical processes and (where appropriate) 
comparison and contrast may be present but 
underdeveloped.

While there may be a recognizable essay 
structure, the question is only partially 
addressed.
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Marks Level descriptor Assessment objectives and mark range

8–9 Answers indicate that the demands of the 
question are generally understood.

Relevant historical knowledge is present 
and applied but is not fully or accurately 
detailed and is presented in a narrative or 
descriptive manner. Alternatively, there is 
coherent argument that requires further 
substantiation. Relevant critical commentary 
is implicit.

There has been an attempt to place events 
in their historical context and to show 
an understanding of historical processes 
and (where appropriate) comparison and 
contrast.

There is evidence of an attempt to follow a 
structured approach, either chronological or 
thematic.

10–12 Answers indicate that the demands of the 
question are understood and addressed 
though not all implications are considered.

Relevant, largely accurate historical 
knowledge is present and applied as 
evidence. Answers may attempt some critical 
commentary.

Events are generally placed in their historical 
context. There is an understanding of 
historical processes and (where appropriate) 
comparison and contrast.

There may be some awareness of different 
approaches to, and interpretations of, 
historical issues and events. However, 
responses that mainly summarize the views 
of historians and use these as a substitute for, 
rather than a supplement to, the deployment 
of relevant historical knowledge cannot reach 
the top of this band.

There is a clear attempt to structure answers 
either chronologically or thematically.

Middle mark range:

In addition to the above objectives this level 
also reaches the following objectives.

Assessment objective 2: Application and 
interpretation

•	 Apply historical knowledge as evidence

•	 Show awareness of different 
approaches to, and interpretations of, 
historical issues and events

Assessment objective 4: Use of historical skills

•	 Demonstrate the ability to structure 
an essay answer, using evidence to 
support relevant historical arguments
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Marks Level descriptor Assessment objectives and mark range

13–15 Answers are clearly focused responses to the 
demands of the question.

Relevant historical knowledge is applied 
as evidence. Critical commentary using the 
evidence base is present but not always used 
consistently.

Events are placed in their historical 
context. There is a sound understanding of 
historical processes and (where appropriate) 
comparison and contrast.

There may be awareness and some 
evaluation of different approaches to, and 
interpretations of, historical issues and 
events. These are used to supplement, in a 
relevant manner, the arguments presented.

Answers are structured (either 
chronologically or thematically) using 
relevant evidence to support historical 
arguments.

Upper mark range:

In addition to the above objectives this level 
also reaches the following objectives.

Assessment objective 3: Synthesis and 
evaluation

•	 Evaluate different approaches to, and 
interpretations of, historical issues and 
events

•	 Develop critical commentary using the 
evidence base

Assessment objective 4: Use of historical skills

•	 Demonstrate the ability to structure 
an essay answer, using evidence to 
support relevant, balanced and focused 
historical arguments

16–20 Answers are clearly focused responses, 
showing a high degree of awareness of the 
demands of the question. Where appropriate, 
answers may challenge the question 
successfully.

Detailed and accurate historical knowledge 
is applied as evidence and used consistently 
and effectively to support critical 
commentary.

Events are placed in their historical context 
and there is a perceptive understanding of 
historical processes and (where appropriate) 
comparison and contrast.

There may be evaluation of different 
approaches to, and interpretations of, 
historical issues and events. This evaluation 
is integrated effectively into the answer to 
support and supplement the argument.

Answers are well structured and clearly 
expressed, using evidence to support 
relevant, balanced and focused historical 
arguments.
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External assessment details—HL

Paper 1
Duration: 1 hour
Weighting: 20%
This examination paper assesses the following objectives.

Question Assessment objective

The first question will ask 
students to explain the 
importance of a source in part (a) 
and understanding of a source in 
part (b).

1. 	 Knowledge and understanding

•	 Understand historical sources

2. 	 Application and interpretation

•	 Explain the importance of historical sources

The second question will test 
analysis of sources through the 
comparison and contrast of three 
sources.

2. 	 Application and interpretation

•	 Compare and contrast historical sources as evidence

The third question will ask 
students to discuss two sources in 
relation to their origin, purpose, 
value and limitations

3. 	 Synthesis and evaluation

•	 Evaluate historical sources as evidence

The fourth question will test 
evaluation of sources and 
contextual knowledge.

1. 	 Knowledge and understanding

•	 Demonstrate an understanding of historical context

3. 	 Synthesis and evaluation

•	 Evaluate and synthesize evidence from both historical 
sources and background knowledge

The structured questions are set on subjects that are prescribed in advance. Students must study one 
prescribed subject in depth from either route 1 or route 2.

The prescribed subjects for the examination sessions 2010‑16 are as follows.

Route 1: History of Europe and the Islamic world
•	 Prescribed subject 1: The origins and rise of Islam c500‑661

•	 Prescribed subject 2: The kingdom of Sicily 1130‑1302

Route 2: 20th century world history
•	 Prescribed subject 1: Peacemaking, peacekeeping—international relations 1918‑36

•	 Prescribed subject 2: The Arab–Israeli conflict 1945‑79

•	 Prescribed subject 3: Communism in crisis 1976‑89

Sources will be primary or a mixture of primary and secondary; they may be written, pictorial or 
diagrammatic. Documentary sources in paper 1 cannot be handled with confidence unless students have 
a strong grasp of the historical context of the prescribed subject. It is therefore essential that students are 
directed towards authoritative secondary sources that will provide them with a strong foundation in the 
prescribed subject.
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There will be five sources for each prescribed subject. Some questions will be answered using only evidence 
from one or more of the sources, as indicated. In other questions students will be asked to use their own 
knowledge as well as evidence contained in all the sources.

Students must answer all four questions from one prescribed subject. The maximum mark for this paper 
is 25. The paper is marked using a paper-specific analytic markscheme.

Paper 2
Duration: 1 hour 30 minutes
Weighting: 25%
This examination paper assesses objectives 1‑4. All assessment objectives for the paper are tracked through 
to the markband descriptors (see “External markbands—HL”).

Students must study two topics from either route 1, or route 2. Each syllabus consists of five topics.

Route 1: History of Europe and the Islamic world
•	 Topic 1: Dynasties and rulers

•	 Topic 2: Society and economy

•	 Topic 3: Wars and warfare

•	 Topic 4: Intellectual, cultural and artistic developments

•	 Topic 5: Religion and the state

Route 2: 20th century world history
•	 Topic 1: Causes, practices and effects of wars

•	 Topic 2: Democratic states—challenges and responses

•	 Topic 3: Origins and development of authoritarian and single-party states

•	 Topic 4: Nationalist and independence movements in Africa and Asia and post‑1945 Central and 
Eastern European states

•	 Topic 5: The Cold War

For route 2 topics, when the word “region” is used in a question, it refers to one of the four regional options 
defined by the world map in the introduction to 20th century world history topics. Some comparative 
questions require that examples be drawn from more than one region.

The paper consists of five sections, each covering one topic. There are six extended-response questions on 
each topic. The structure of each section is:

•	 three questions on named people, themes, topics or events that are listed in the syllabus

•	 two open-ended questions

•	 at least one question addressing social, economic or gender issues (in some topics in route 1 the 
majority of questions may fall into this category).

Of these:

•	 at least one question will be set that demands material from two regions in route 2. This will be 
indicated either by named examples or by demanding two unnamed examples

•	 any one of the questions may be a comparative question, or based on a quotation.

When questions of a more general and open-ended nature are also set, students are free to use any relevant 
material to illustrate and support their arguments.
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Students must answer two questions, each selected from a different topic. The maximum mark for this 
paper is 40. The paper is marked using generic markbands and a paper-specific analytic markscheme.

Paper 3
Duration: 2 hours 30 minutes
Weighting: 35%
This examination paper assesses objectives 1‑4. All assessment objectives for the paper are tracked through 
to the markband descriptors (see “External markbands—HL”).

Students must choose one of the following options, each of which has a separate examination paper.

Route 1: History of Europe and the Islamic world
•	  Option 1: Aspects of the history of medieval Europe and the Islamic world

Route 2: 20th century world history
•	 Option 2: Aspects of the history of Africa

•	 Option 3: Aspects of the history of the Americas

•	 Option 4: Aspects of the history of Asia and Oceania

•	 Option 5: Aspects of the history of Europe and the Middle East

Students must study three syllabus sections from their chosen option.

Questions that refer to specific countries, events or people are restricted to those listed in the syllabus 
descriptions. Where a case study approach has been taken students may illustrate their answers with 
reference to any country within the region.

Note: In some cases there may be exclusions, but these will be stated in the syllabus.

The examination paper will consist of 24 questions. Two extended-response questions will be set on each 
syllabus section.

Students must select three questions. The maximum mark for this paper is 60. The paper is marked using 
generic markbands and a paper-specific analytic markscheme.

External markbands—HL

Markbands for paper 2
These are the same markbands as for SL.

Markbands for paper 3
Assessment objectives for paper 3 HL are shown in the right-hand column of the markbands chart.



External assessment

History guide78

Note: The following elements of the objectives may not always apply to essay answers.

•	 Assessment objective 2: Show awareness of different approaches to, and interpretations of, historical 
issues and events.

•	 Assessment objective 3: Evaluate different approaches to, and interpretations of, historical issues and 
events.

The generic markbands should be read in conjunction with the paper-specific markscheme.

Marks Level descriptor Assessment objectives and mark range

0 The work does not reach a standard 
described by the descriptors below.

Low mark range:

Assessment objective 1: Knowledge and 
understanding

•	 Recall and select relevant historical 
knowledge

•	 Demonstrate an understanding of 
historical context

•	 Demonstrate an understanding of 
historical processes: cause and effect; 
continuity and change

•	 Deploy detailed, in-depth knowledge

Assessment objective 4: Use of historical skills

•	 Demonstrate the ability to structure an 
essay answer

1–2 Answers lack understanding of the demands 
of the question or accurate/relevant historical 
knowledge.

Answers show little or no evidence of 
structure and consist of little more than 
unsupported generalizations.

3–4 Answers reveal little understanding of the 
question.

While historical details are present, they 
are largely inaccurate and/or of marginal 
relevance to the task.

There is little or no understanding of 
historical context or historical processes.

While there may be a recognizable essay 
structure, answers consist of little more than 
poorly substantiated assertions. 

5–6 Answers indicate some understanding of the 
question.

There is some relevant, accurate historical 
knowledge but detail is insufficient.

Understanding of historical processes and 
(where appropriate) comparison and contrast 
may be present but underdeveloped.

While there may be a recognizable essay 
structure, the question is only partially 
addressed.
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Marks Level descriptor Assessment objectives and mark range

7–8 Answers indicate that the demands of the 
question are generally understood.

Relevant in-depth historical knowledge is 
present but is unevenly applied throughout. 
Answers are presented in a narrative or 
descriptive manner. Alternatively, there is 
a limited argument that requires further 
substantiation. Some attempt at analysis may 
be present but limited.

There has been some attempt to place 
events in their historical context and to show 
an understanding of historical processes 
and (where appropriate) comparison and 
contrast.

There is evidence of an attempt to follow a 
structured approach, either chronological or 
thematic.

9–11 Answers indicate that the demands of the 
question are understood and addressed, 
though not all implications are considered.

Relevant, largely accurate in-depth historical 
knowledge is present and applied as 
evidence. Critical commentary indicates 
some understanding.

Events are generally placed in their historical 
context. There is an understanding of 
historical processes and (where appropriate) 
comparison and contrast.

There may be some awareness of different 
approaches to, and interpretations of, 
historical issues and events. However, 
responses that mainly summarize the views 
of historians and use these as a substitute for, 
rather than a supplement to, the deployment 
of relevant historical knowledge cannot reach 
the top of this band.

There is a clear attempt to structure answers 
chronologically or thematically. Synthesis is 
present but underdeveloped.

Middle mark range:

In addition to the above objectives this level 
also reaches the following objectives.

Assessment objective 2: Application and 
interpretation 

•	 Apply historical knowledge as evidence

•	 Show awareness of different 
approaches to, and interpretations of, 
historical issues and events

Assessment objective 4: Use of historical skills

•	 Demonstrate the ability to structure 
an essay answer, using evidence to 
support relevant historical arguments
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Marks Level descriptor Assessment objectives and mark range

12–14 Answers are clearly focused responses to the 
demands of the question.

Relevant in-depth historical knowledge is 
applied as evidence. Critical commentary 
indicates some in-depth understanding but 
is not consistent throughout.

Events are placed in their historical 
context. There is a sound understanding of 
historical processes and (where appropriate) 
comparison and contrast.

There may be awareness and some evaluation 
of different approaches to, and interpretations 
of, historical issues and events. These are used 
to supplement, in a relevant manner, the 
arguments presented.

Answers are well structured using evidence 
to support relevant historical arguments. 
Synthesis is present but not always effectively 
or consistently integrated.

Upper mark range:

In addition to the above objectives this level 
also reaches the following objectives.

Assessment objective 3: Synthesis and 
evaluation

•	 Evaluate different approaches to, and 
interpretations of, historical issues and 
events

•	 Develop critical commentary using the 
evidence base

•	 Synthesize by integrating evidence and 
critical commentary

Assessment objective 4: Use of historical skills

•	 Demonstrate the ability to structure 
an essay answer, using evidence to 
support relevant, balanced and focused 
historical arguments

15–17 Answers are clearly focused responses, 
showing a high degree of awareness of the 
demands of the question. Where appropriate, 
answers may challenge the question 
successfully.

In-depth and accurate historical knowledge 
is applied consistently and convincingly to 
support critical commentary.

Events are placed in their historical context. 
There is a clear understanding of historical 
processes and (where appropriate) 
comparison and contrast.

There may be evaluation of different 
approaches to, and interpretations of, 
historical issues and events. This evaluation 
is integrated effectively into the answer to 
support and supplement the argument.

Answers are well structured and clearly 
expressed, using evidence to support 
relevant, balanced and focused arguments. 
Synthesis is well developed, with knowledge 
and critical commentary fully and effectively 
integrated.
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Marks Level descriptor Assessment objectives and mark range

18–20 Answers are clearly focused responses, 
showing a high degree of awareness of the 
demands of the question. Where appropriate, 
answers may challenge the question 
successfully.

In-depth and accurate historical knowledge 
is applied consistently and convincingly to 
support critical commentary. In addition, 
answers may reveal a high level of conceptual 
ability.

Events are placed in their historical context. 
There is a clear understanding of historical 
processes and (where appropriate) 
comparison and contrast.

There may be evaluation of different 
approaches to, and interpretations of, 
historical issues and events. This evaluation 
is integrated effectively into the answer to 
support and supplement the argument. 
In addition, an awareness of the reasons for 
circumstances that produced differing and 
often conflicting historical interpretations is 
present.

Answers are well structured and clearly 
expressed, using evidence to support 
relevant, balanced and well-focused 
arguments. Synthesis is highly developed, with 
knowledge and critical commentary fully and 
effectively integrated.

Top mark range:

In addition to the above objectives this level 
demonstrates at least one of the additional 
qualities outlined in italics.



History guide82

Assessment

Internal assessment

Purpose of internal assessment
Internal assessment is an integral part of the course and is compulsory for both SL and HL students. It 
enables students to demonstrate the application of their skills and knowledge, and to pursue their personal 
interests, without the time limitations and other constraints that are associated with written examinations. 
The internal assessment should, as far as possible, be woven into normal classroom teaching and not be a 
separate activity conducted after a course has been taught.

The internal assessment requirements at SL and at HL are the same.

Guidance and authenticity
The historical investigation submitted for internal assessment must be the student’s own work. However, 
it is not the intention that students should decide upon a title or topic and be left to work on the internal 
assessment component without any further support from the teacher. The teacher should play an important 
role during both the planning stage and the period when the student is working on the internally assessed 
work. It is the responsibility of the teacher to ensure that students are familiar with:

•	 the requirements of the type of work to be internally assessed

•	 the assessment criteria; students must understand that the work submitted for assessment must 
address these criteria effectively.

Teachers and students must discuss the internally assessed work. Students should be encouraged to initiate 
discussions with the teacher to obtain advice and information, and students must not be penalized for 
seeking guidance. However, if a student could not have completed the work without substantial support 
from the teacher, this should be recorded on the appropriate form from the Handbook of procedures for the 
Diploma Programme.

It is the responsibility of teachers to ensure that all students understand the basic meaning and significance 
of concepts that relate to academic honesty, especially authenticity and intellectual property. Teachers 
must ensure that all student work for assessment is prepared according to the requirements and must 
explain clearly to students that the internally assessed work must be entirely their own.

As part of the learning process, teachers can give advice to students on a first draft of the internally assessed 
work. This advice should be in terms of the way the work could be improved, but this first draft must not be 
heavily annotated or edited by the teacher. The next version handed to the teacher after the first draft must 
be the final one.

All work submitted to the IB for moderation or assessment must be authenticated by a teacher, and must 
not include any known instances of suspected or confirmed malpractice. Each student must sign the 
coversheet for internal assessment to confirm that the work is his or her authentic work and constitutes the 
final version of that work. Once a student has officially submitted the final version of the work to a teacher 
(or the coordinator) for internal assessment, together with the signed coversheet, it cannot be retracted.
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Authenticity may be checked by discussion with the student on the content of the work, and scrutiny of one 
or more of the following:

•	 the student’s initial proposal

•	 the first draft of the written work

•	 the references cited

•	 the style of writing compared with work known to be that of the student.

The requirement for teachers and students to sign the coversheet for internal assessment applies to the 
work of all students, not just the sample work that will be submitted to an examiner for the purpose of 
moderation. If the teacher and student sign a coversheet, but there is a comment to the effect that the 
work may not be authentic, the student will not be eligible for a mark in that component and no grade will 
be awarded. For further details refer to the IB publication Academic honesty and the relevant articles in the 
General regulations: Diploma Programme.

The same piece of work cannot be submitted to meet the requirements of both the internal assessment and 
the extended essay.

Time allocation
Internal assessment is an integral part of the history course, contributing 25% to the final assessment in 
the SL course and 20% in the HL course. This weighting should be reflected in the time that is allocated to 
teaching the knowledge, skills and understanding required to undertake the work as well as the total time 
allocated to carry out the work.

It is recommended that a total of approximately 20 hours at both SL and HL should be allocated to the work. 
This should include:

•	 time for the teacher to explain to students the requirements of the internal assessment

•	 class time for students to work on the internal assessment component

•	 time for consultation between the teacher and each student

•	 time to review and monitor progress, and to check authenticity.

Using assessment criteria for internal assessment
For internal assessment, a number of assessment criteria have been identified. Each assessment criterion 
has level descriptors describing specific levels of achievement together with an appropriate range of marks. 
The level descriptors concentrate on positive achievement, although for the lower levels failure to achieve 
may be included in the description.

Teachers must judge the internally assessed work at SL and at HL against the criteria using the level 
descriptors.

•	 The same assessment criteria are provided for SL and HL.

•	 The aim is to find, for each criterion, the descriptor that conveys most accurately the level attained by 
the student, using the best-fit model. A best-fit approach means that compensation should be made 
when a piece of work matches different aspects of a criterion at different levels. The mark awarded 
should be one that most fairly reflects the balance of achievement against the criterion. It is not 
necessary for every single aspect of a level descriptor to be met for that mark to be awarded.
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•	 When assessing a student’s work, teachers should read the level descriptors for each criterion until 
they reach a descriptor that most appropriately describes the level of the work being assessed. If a 
piece of work seems to fall between two descriptors, both descriptors should be read again and the 
one that more appropriately describes the student’s work should be chosen.

•	 Where there are two or more marks available within a level, teachers should award the upper marks if 
the student’s work demonstrates the qualities described to a great extent. Teachers should award the 
lower marks if the student’s work demonstrates the qualities described to a lesser extent.

•	 Only whole numbers should be recorded; partial marks, such as fractions and decimals, are not 
acceptable.

•	 Teachers should not think in terms of a pass or fail boundary, but should concentrate on identifying 
the appropriate descriptor for each assessment criterion.

•	 The highest level descriptors do not imply faultless performance but should be achievable by a 
student. Teachers should not hesitate to use the extremes if they are appropriate descriptions of the 
work being assessed.

•	 A student who attains a high level of achievement in relation to one criterion will not necessarily 
attain high levels of achievement in relation to the other criteria. Similarly, a student who attains a low 
level of achievement for one criterion will not necessarily attain low achievement levels for the other 
criteria. Teachers should not assume that the overall assessment of the students will produce any 
particular distribution of marks.

•	 It is recommended that the assessment criteria be made available to students.

Internal assessment details—SL and HL

Requirements of the historical investigation
Introduction
The historical investigation is a problem-solving activity that enables students to demonstrate the 
application of their skills and knowledge to a historical topic that interests them and that need not be 
related to the syllabus. The internal assessment allows for flexibility and should encourage students to 
use their own initiative. The emphasis must be on a specific historical inquiry that enables the student to 
develop and apply the skills of a historian by selecting and analysing a good range of source material and 
managing diverse interpretations. The activity demands that students search for, select, evaluate and use 
evidence to reach a relevant conclusion. The investigation should be written in the specific format outlined 
later in this section.

Examples of the types of investigations students may undertake are:

•	 a historical topic or theme using written sources or a variety of sources

•	 a historical topic based on fieldwork, for example, a museum, archeological site, battlefields, places of 
worship such as mosques or churches, historic buildings

•	 a historical problem using documents (this could include newspapers)

•	 a local history study

•	 a historical study based on oral interviews

•	 a historical investigation based on interpreting a novel, film or work of art

•	 a historical investigation of cultural issues.
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The following are examples of research questions.

•	 How accurately can the battle of Teutoburg Forest be reconstructed through archeological fieldwork?

•	 In what ways did the guild system affect the development of Norwich?

•	 Why was Charlemagne crowned Emperor by the Pope in 800?

•	 What were the contributions of Genghis Khan to the rise of Mongol power?

•	 Why was the Summa Theologica of Thomas Aquinas important in the medieval Church?

•	 How historically accurate is the depiction of Saladin in the film Naser Salah el Dine, El (1963)?

•	 In what ways did the work of Henry the Navigator inspire Portuguese exploration?

•	 How did the geisha’s way of life change during the Meiji period?

•	 In what ways did the New Deal’s Farm Security Administration use photography as propaganda to 
support its programmes?

•	 How did the experiences of British Second World War veterans serving in Europe compare with those 
in the Pacific?

•	 Why, and with what consequences for its citizens, was Dresden (any affected town could be 
substituted) bombed in 1945?

•	 In what ways did the Chinese communists use the traditional art form of opera to promote their 
ideology during the Cultural Revolution?

•	 To what extent did the experiences of Vietnam veterans in Tulsa, Oklahoma mirror the US public’s 
overall perception of the war?

•	 How did the coverage of the Falklands/Malvinas War differ in the British and Argentine press?

•	 To what extent were the Moscow Olympic Games of 1980 affected by Cold War tensions?

Scope of the historical investigation
Students will be required to:

•	 undertake a historical investigation using a good range of historical sources

•	 focus on a topic or event with a cut-off date that is at least 10 years before the submission date for 
the investigation (therefore, an investigation submitted in 2010 would have a cut-off date of 2000; an 
investigation submitted in 2016 would have a cut-off date of 2006)

•	 provide a title for the historical investigation that should be framed as a question

•	 produce a written account of between 1,500‑2,000 words for SL and HL, which must consist of:

–	 a cover page with student name, number, research question and accurate word count

–	 a plan of the historical investigation

–	 a summary of evidence

–	 an evaluation of sources

–	 an analysis

–	 a conclusion

–	 a list of sources.

The historical investigation will be internally assessed by the teacher and externally moderated by the IB.
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Choice of topic
Students should choose their own topic, with the teacher’s guidance and approval. The topic should be 
worthwhile and of interest to the student.

Teachers must approve the topic for investigation and the research question before work is started. They 
must ensure that there are sufficient sources to support the investigation, and that it can be assessed by the 
criteria for internal assessment.

Students must be aware of ethical considerations when undertaking any investigation. They must show 
sensitivity and respect confidentiality.

Students are required to provide references or acknowledgments for all sources used.

The written account
Every student must produce a written account consisting of the following six sections.

•	 A	 Plan of the investigation

•	 B	 Summary of evidence

•	 C	 Evaluation of sources

•	 D	 Analysis

•	 E	 Conclusion

•	 F	 Sources and word limit

Total: 1,500–2,000 words
25 marks

A	 Plan of the investigation
Students should:

•	 state the topic of the investigation, which should be formulated as a question

•	 define the scope of the investigation

•	 explain the method of the investigation.

B	 Summary of evidence
This section should consist of factual material that is:

•	 drawn from sources that are appropriate for the investigation

•	 correctly and consistently referenced

•	 organized thematically or chronologically.

C	 Evaluation of sources
This section should consist of:

•	 a critical evaluation of two important sources appropriate to the investigation

•	 explicit reference to the origin, purpose, value and limitation of the selected sources.



Internal assessment

History guide 87

D	 Analysis
This section should consist of:

•	 an analysis that breaks down complex issues in order to bring out the essential elements, any 
underlying assumptions and any interrelationships involved

•	 an understanding of the issue in its historical context

•	 a critical examination of the factual material presented in section B

•	 an awareness of the significance of the sources used, especially those evaluated in section C

•	 a consideration of different interpretations of evidence, where appropriate.

E	 Conclusion
The conclusion must be clearly stated, consistent with the evidence presented and relevant to the research 
question.

F	 Sources and word limit
A bibliography or list of sources and all citations, using one standard method, must be included; any 
illustrations, documents, or other supporting evidence should be included in an appendix. None of these 
will form part of the word count. The word count for the investigation must be clearly and accurately stated 
on the title page.

Assessment objectives for the internal assessment

Section Assessment objective

Plan of the investigation 1.	 Knowledge and understanding

•	 Demonstrate knowledge and understanding of a specific 
historical topic

Summary of evidence 2.	 Application and interpretation

•	 Present a summary of evidence

4.	 Use of historical skills

•	 Demonstrate evidence of research skills, organization and 
referencing

Evaluation of sources 3.	 Synthesis and evaluation

•	 Evaluate historical sources as evidence

Analysis 3.	 Synthesis and evaluation

•	 Present an analysis of a summary of evidence

Conclusion 3.	 Synthesis and evaluation

Sources and word limit 4.	 Use of historical skills

•	 Demonstrate evidence of research skills, organization and 
referencing
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Internal assessment criteria—SL and HL
The historical investigation (SL and HL) is assessed against six criteria that are related to the objectives for 
the Diploma Programme history course.

Criterion A Plan of the investigation 3 marks

Criterion B Summary of evidence 6 marks

Criterion C Evaluation of sources 5 marks

Criterion D Analysis 6 marks

Criterion E Conclusion 2 marks

Criterion F Sources and word limit 3 marks

Total 25 marks

A	 Plan of the investigation

Marks Level descriptor

0 There is no plan of the investigation, or it is inappropriate.

1 The research question, method and scope of the investigation are not clearly stated.

2 The research question is clearly stated. The method and scope of the investigation are 
outlined and related to the research question.

3 The research question is clearly stated. The method and scope of the investigation are 
fully developed and closely focused on the research question.

B	 Summary of evidence

Marks Level descriptor

0 There is no relevant factual material.

1–2 There is some relevant factual material but it has not been referenced.

3–4 There is relevant factual material that shows evidence of research, organization and 
referencing.

5–6 The factual material is all relevant to the investigation and it has been well researched, 
organized and correctly referenced.
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C	 Evaluation of sources

Marks Level descriptor

0 There is no description or evaluation of the sources.

1 The sources are described but there is no reference to their origin, purpose, value and 
limitation.

2–3 There is some evaluation of the sources but reference to their origin, purpose, value 
and limitation may be limited.

4–5 There is evaluation of the sources and explicit reference to their origin, purpose, value 
and limitation.

D	 Analysis

Marks Level descriptor

0 There is no analysis.

1–2 There is some attempt at analysing the evidence presented in section B.

3–4 There is analysis of the evidence presented in section B and references are included. 
There may be some awareness of the significance to the investigation of the sources 
evaluated in section C. Where appropriate, different interpretations are considered.

5–6 There is critical analysis of the evidence presented in section B, accurate referencing, 
and an awareness of the significance to the investigation of the sources evaluated in 
section C. Where appropriate, different interpretations are analysed.

E	 Conclusion

Marks Level descriptor

0 There is no conclusion, or the conclusion is not relevant.

1 The conclusion is stated but is not entirely consistent with the evidence presented.

2 The conclusion is clearly stated and consistent with the evidence presented.

F	 Sources and word limit

Marks Level descriptor

0 A list of sources is not included or the investigation is not within the word limit.

1 A list of sources is included but these are limited or one standard method is not used 
consistently or the word count is not clearly and accurately stated on the title page.

2 A list of sources using one standard method is included and the investigation is within 
the word limit.

3 An appropriate list of sources, using one standard method, is included. The 
investigation is within the word limit.
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Glossary of command terms

Appendix

Students should be familiar with the following key terms and phrases used in examination questions, which 
are to be understood as described below. Although these terms will be used frequently in examination 
questions, other terms may be used to direct students to present an argument in a specific way.

Analyse Break down in order to bring out the essential elements or structure.

Compare Give an account of the similarities between two (or more) items or situations, 
referring to both (all) of them throughout.

Compare and contrast Give an account of similarities and differences between two (or more) items 
or situations, referring to both (all) of them throughout.

Contrast Give an account of the differences between two (or more) items or situations, 
referring to both (all) of them throughout.

Define Give the precise meaning of a word, phrase, concept or physical quantity.

Describe Give a detailed account.

Discuss Offer a considered and balanced review that includes a range of arguments, 
factors or hypotheses. Opinions or conclusions should be presented clearly 
and supported by appropriate evidence.

Distinguish Make clear the differences between two or more concepts or items.

Evaluate Make an appraisal by weighing up the strengths and limitations.

Examine Consider an argument or concept in a way that uncovers the assumptions and 
interrelationships of the issue.

Explain Give a detailed account including reasons or causes.

Identify Provide an answer from a number of possibilities.

Justify Give valid reasons or evidence to support an answer or conclusion.

To what extent Consider the merits or otherwise of an argument or concept. Opinions and 
conclusions should be presented clearly and supported with appropriate 
evidence and sound argument.


